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Scoil Na Coróine Mhuire Drama Whole School Plan 

 
 
 
  

Guiding Principles 
 
The guiding principles which underpin the teaching and learning of Drama in our school are: 

1. Drama is a subject 
2. Drama is for all teachers and all children 
3. Process Drama explores the real world through the fictional world. 

 
 

Rationale 
 
This plan is a record of our decisions regarding Drama. It reflects the Primary Curriculum, 1999. It is 
intended to guide teachers in their individual planning for Drama. 
 
 
Vision:  
Our school recognises that Drama education is part of a balanced curriculum which aims to develop the 
whole spectrum of the child’s intelligence. We also seek to develop the child’s aesthetic, intellectual, 
emotional, creative and cultural development through engagement in positive Drama experiences. 
 
 
Aims:  
We endorse the aims of the Primary School Curriculum for Drama 

• To enable the child to become Drama literate 

• To enable the child to create a permanent bridge between make-believe play and the art form of 
theatre 

• To develop the child’s ability to enter physically, emotionally and intellectually into the Drama world 
in order to promote questing, empowering and empathetic skills 

• To enable the child to develop the social skills necessary to engage openly, honestly and playfully with 
others 

• To enable the child to co-operate and communicate with others in solving problems in the Drama and 
through the Drama 

• To enable the child to understand the structures and modes of Drama and how they create links 
between play, thought and life 

• To enable the child to acquire this knowledge of Drama through the active exploration of themes 
drawn from life (past and present), whether they have their source in other curricular areas or in 
general areas relevant to the child’s life 

• To enable the child to begin the process of translating a knowledge of Drama into the active 
exploration of life themes from Drama literature, leading to the appreciation of world Drama 
culture. 
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Curriculum Planning  
1. Strand and Strand Units 
Drama has one strand at each class level –  
Drama to explore feelings knowledge and ideas, leading to understanding.  
 
The strand is divided into three strand units 

▪ Exploring and Making Drama 
▪ Reflecting on Drama 
▪ Co-operating and Communicating in making Drama.  

 
The objectives at each for each strand unit are detailed in the Curriculum guidelines. 
 
The school recognises that the strand units and the content objectives for Drama are interlinked.  
 
 
2. Approaches and Methodologies 
Belief is central to all Drama and should be characterised by a willingness to believe in the Drama itself, 
sincerity in playing roles and characters, a willingness to accept the fictional consequences of Drama and a 
willingness to explore. Teachers will focus on the building of belief when beginning a new Drama activity.  
 
The strand ‘Drama to explore feeling, knowledge and ideas leading to understanding’ will be important for 
teachers in this school in informing the content that they choose for Drama activities.  
 
Content for Drama will come from life experience. It will be from something that the children have 
experienced, something that they have read, something that emerged in another subject area, a worry or 
concern that the teacher might have or something generally that the teacher wants them to explore. 
Teachers will carefully select a fictional lens or for their chosen content. A character or story will be selected 
that the children will easily believe in, who’s context will allow for the realisation of the content to be 
explored.  
Stimuli such as the following will be used in our school as starting points for the creation of a Drama.  

o Story 
o Poems 
o Newspaper Captions 
o Pictures 
o Painting 
o Photographs 
o Objects 

 
Elements are used organically through the Drama. Belief will be built as roles/characters develop. Action, 
place and time will be developed as the Drama is framed in its fictional lens. The element of tension is the 
one which teachers will have to think about. Tension will often have to be injected e.g. by adding a 
mysterious character / secret / surprise / problem / tension of time or urgency / limitations of space / 
temptation of a dare or a challenge / tension of inappropriate behaviour.  
 

Class Level Suggested Strategies 

Junior & Senior Infants Defining the Space, Still Images, Teacher in Role, Mimed Narration, 
Whole Group improvisation, Hot seating. 

1st & 2nd Classes Defining the Space, Mimed Narration, Teacher in Role, Whole Group 
Improvisation, Still Images, Thought Tracking, Paired Improvisation, 
Improvisation in threes, Hot seating 

3rd & 4th Classes Defining the Space, Teacher in Role, Mimed Narration, Still Images, 
Thought Tracking, Improvisation in Pairs, Briefing, Conscience Alley, 
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Whole Group Improvisation, Small Group Improvisation, Ritual, 
Flashback/flashforward 

5th & 6th Classes Defining the Space, Teacher in Role, Mimed Narration, Still Images, 
Thought Tracking, Improvisation in Pairs, Briefing, Conscience Alley, 
Whole Group Improvisation, Small Group Improvisation, Hot seating, 
Ritual, Flashback/flashforward,  

 
 
The safe environment is important for effective drama work to take place. In our school each class may 
develop a drama contract. To build confidence and further embed the safe environment, classes will play 
appropriate warm up games to develop various drama skills necessary for their drama work. Discussion 
about the contract and the safe environment may be included where appropriate both before and after the 
drama activity.  
 
 
3. Children with Different Needs  
It is the policy of our school that all children in mainstream classes or in special classes will participate in 
Drama activities.  Drama activities will be differentiated in order to meet the needs of the children in a 
particular class. This will be done by careful grouping of children, consciousness by the teacher of children’s 
abilities when giving briefs and by providing opportunities for different methods of reflection.  
 
4. Linkage and Integration 
Linkage is inherent to the Drama process. All activities in Drama will include exploring and making Drama, 
reflecting on Drama and co-operating and communicating in making Drama.  
 
Teachers are encouraged to integrate Drama with other subjects in a way that complements curriculum 
aims and objectives in both subjects. Integration is encouraged where it is natural and where children’s 
learning can be maximised. A thematic approach for integration is a model supported by the school. 
 
The school sees particular opportunities for integration across the three arts subjects, SESE and Literacy 
subjects. 
 
5. Assessment and Record Keeping 
Much assessment will focus on the children’s learning and how best to inform subsequent planning and 
teaching. Teachers will observe which areas children are achieving in and which areas need further 
development.  

Teacher observation and note taking will be central to all assessment in Drama. Other forms of assessment 
will include basic teacher-designed tests and tasks, projects, recordings of children’s work, and graphic / 
pictorial scores.  

Progress will be recorded and communicated in teachers own notes, Cúntas Míosúil, end of year report and 
at parent teacher meetings. 

 
6. Equality of Participation and Access 
Equal opportunities will be given to all children regardless of gender, ethnic background, socio-economic 
status across all strands and activities. 
 
 
7. Timetable 
Infant class will have a minimum of 50 minutes of Drama per week while 1st to 6th classes will have a 
minimum of one hour per week of Drama. This time allocation may be broken down at the discretion of the 
individual teacher. Teachers may also choose to block times for Drama at particular times of the year. 
Timetables will all record the time allocation for Drama. 
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8. Resources and ICT 
 
Teachers are encouraged to teach their Drama lessons in their own classrooms and to carefully timetable 
for maximised use of the cleared space. Drama may also be taught in the school hall (if available).  
 
 
9. Health and Safety 

As with all curricular areas work, the Drama Curriculum will maintain due care to our schools Health and 
Safety Policy.   
Care and attention will be given to the following: 

o Hidden dangers if children are moving around the classroom 
o Storage facilities 
o Ventilation of the classrooms 
o Amount of space for children to sit or stand when engaged in Drama work 
o Particular care will be needed when children are setting up the Drama space.  
o Appropriate volume levels when using audio equipment or when engaged in a very loud activity.  

 
 
10. Individual Teachers’ Planning and Reporting 
Each teacher will be given a copy of this school plan and will be encouraged to refer to it when doing their 
own long term and short term planning.  
 
The elements of Drama should be carefully considered in the short term planning of Drama.  
 
The Cúntas Miosuil is an important indicator and record of work carried out in Drama. Teachers will record 
their work in Drama for a particular month in the Cúntas Miosúil. 
 
11. Staff Development 
 
Teachers have access to some reference books, resource materials, equipment and websites dealing with 
Drama. We will continue to add to this in the coming years.   
 
Drama will be on the agenda at staff meetings on occasion. This will allow for review of the policy and also 
give an opportunity for members of staff to share ideas that are working for them. 
 
Teachers will be informed about upcoming courses in the education centres and other bodies providing 
professional development. 
 
 
12. Parental Involvement 
 
Where appropriate parents may be involved in Drama within the classroom. If a parent has particular 
expertise they may be invited in to be part of the classroom process in Drama. Parents may be invited to 
open classroom presentations of improvisations or other work created in small group settings. 
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Success Criteria 
 
Will this plan make a difference to the teaching and learning of Drama in our school? 
 

• How will we know that the plan has been implemented?  
o Teachers’ preparation based on this plan 
o Procedures outlined in this plan consistently followed 
 
 

• Has the plan achieved its aims? What are the indicators?  
                   Means of assessing the outcomes of the plan include 

o Teacher/parent/community feedback 
o Children’s feedback regarding the activity level, enjoyment and skill development of the 

classes. 
o Inspectors’ suggestions/report 
o When pupils have the opportunities to participate in drama activities 

 
Implementation 
 
Roles and Responsibilities 
_____________, in co-operation with the Principal will co-ordinate the progress of the plan, encourage and 
accept feedback on its implementation and report to staff on findings. The plan will be monitored and 
evaluated bi-annually. 

 
Timeframe 
Many aspects of the plan are already being implemented. It is envisaged that all aspects of the Plan will be 
implemented from the beginning of the 2024 school year.  
 
 
Review 
 
It will be necessary to review this plan on a regular basis to ensure optimum implementation of the Drama 
curriculum in the school. 
 
 
Roles and Responsibilities 
Those involved in the review 

• Teachers 

• Pupils 

• Parents 

• Post holders/plan co-ordinator 

• BoM/DES/Others. 
 

The teacher with POR for Drama has responsibility for co-ordinating the review. 

 
Timeframe 
This plan will be reviewed in 2025. 
 
 
 
Ratification and Communication 
       
This plan was ratified by the Board of Management of Scoil na Coróine Mhuire  
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      On_______________________________________________________________ 
 
 
      Signed ___________________________________________________________ 
 
                  Chairperson of BOM 
 

 
Appendix 1- Sample Drama Strategies 

Drama strategies and conventions 

• Drama games 

Many drama games are useful in helping to establish trust, confidence and a sense of playfulness, and some are 
used to help the children experience some aspect of the drama (for example blind man’s buff, to equate with 
searching for a friend in a big city). 

Games can promote the social integration of the class, but if used indiscriminately they can become a 
substitute for drama. 

We will endeavour to use these games as a warm-up activity at the start of our drama lessons.  

• Still image and montage 

Groups compose a still picture to illustrate an idea or capture a moment. In montage such an image is set 
against a contrasting image or a contrasting soundscape so as to question the content of the still picture (for 
example, a still picture of emigrants with a sound-track of sounds from home). 

This strategy can help greatly in reflection and in slowing down the drama but if overused can lead to talk 
about drama rather than action. 

• Hot-seating 

A character sits in the centre while the others ask questions about his/her life and he/she answers as the 
character. As a variation the others can also sometimes ask the questions as their own characters. 

Hot-seating can help to clarify aspects of character for all concerned, but it has limited usefulness in primary 
school drama. 

• Thought-tracking 

Some of the class do actions silently or make still images while the others speak their thoughts aloud about 
them, either simultaneously or individually. 

This can be useful for reflection on the meaning of particular significant moments but should not be used as a 
substitute for entering into the drama. 

• Sound-tracking 

Some of the class do actions silently or make stills while the others make the sound-track to go along with 
them. 

This strategy is useful in situations where the teacher is working towards a loosening of control but unsure 
about how far to go. It is also a useful substitute for ‘showing’ a particular section of small-group work. 
However, if overused it can lead to intellectual rather than physical drama, to staying outside the drama rather 
than entering playfully into it. 
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• Voices in the head 

At a moment of choice for a particular character others in the group articulate the conflicting voices the 
character can hear in his/her head. 

This can lead to reflecting on the meaning of a moment for a character. It should not be used as a substitute for 
putting the characters in situations where such considerations are articulated spontaneously as part of the 
action. 

• Briefing 

A suggestion or instruction given to one character, of which the other characters may or may not be aware, 
which has the purpose of giving a new direction to the drama. 

• Framing 

The process through which a fiction is transformed into directions and suggestions for an enactment. (It is 
through this process that the drama text is distanced sufficiently from the children to be safe but remains close 
enough to be explored effectively.) 

• Improvisation 

The spontaneous dramatic enactment of a fiction. 

• Teacher in role 

The teacher taking a role in the drama and moulding it from within. 

• Mimed Narration 

Story teller reads a narrative directly to audience while rest of cast move forward in turns to create the 
characters. 

• Defining the Space 

The area that is available for children to move around in. Use of space and movement within the space must be 
planned keeping health and safety issues in mind at all times. 

• Conscience Alley/ Thought Tunnel 

Used when a character is faced with a decision. The class forms two lines facing each other. One person 
(Usually the teacher) takes on the role of that character as each member of the group speaks their advice. It 
can be organised so that those on one side give opposing advice to those on the other. When the character 
reaches the end of the tunnel he/ she makes the decision. 

• Flashback/Flash forward 

Chronological sequence of events is interrupted by putting in a past or future event. 

There are many more strategies and conventions that are used in the drama. Their common advantage is that 
they allow creativity within a controlled situation. However, they should be used with selectivity and 
discrimination. By overusing them the teacher can keep for himself/herself too much control of the children’s 
creative impulses, and process drama is thereby reduced to a series of drama strategies rather than the lifelike 
ebb and flow of productive dramatic action. 

 


